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SPECIFIC ASPECTS OF SCHOOL ABSENTEEISM IN
BIHOR COUNTY EDUCATIONAL INSTITUTIONS,
ROMANIA

Aspecte specifice ale absenteismului scolar in institutiile scolare din Judetul
Bihor, Roméania

Valentin Cosmin BLANDUL
University of Oradea [ROMANIA]

Abstract
Pupils' school absenteeism represents that type of school avoidance which implies
leaving school for a temporary time, that is, more than one day. School absenteeism
can have various reasons, such as: pupils' fear of their school progress being
evaluated, of teachers, of the other classmates, or, simply, their desire to attend
other, more interesting activities, which take place at the same time with their
classes. When a child does not attend more than 80 classes, s/he is at risk of being
expelled from school. This research proposes to deal with the phenomenon of school
absenteeism among pupils from Bihor county, Romania, trying to understand its
causes and consequences, to identify the places attended and the people with whom
the pupils spend their free time, as well as ways to reduce the phenomenon. The
sample consisted of 962 people (491 pupils and 471 parents) from 5 villages in
Bihor county, Romania. The children were given a 14 item questionnaire, while the
parents' questionnaire included 32 items. The quantitative interpretation was
performed by calculating the statistical frequencies of the answers received from the
two categories of subjects. In the pupils' opinion, the reasons of school absenteeism

are: lack of interest in the school curriculum, boredom, or to avoid possible school
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conflicts. The consequences of absenteeism include discussing the case with the
form teacher and the classmates, verbal rebuke in front of the other pupils, or, in
extreme cases, school dropout. In most cases, the absentee children prefer to spend
their free time at home on their own. Within certain limits, school absenteeism can
be regarded as a normal phenomenon that is experienced by almost all pupils, but
which, if repeated, may have extremely negative consequences, both personal and

social.

Key words: escapism behavior, educational system, scholar absenteeism, school

dropout, behavior deviancy.
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THE OTHER SIDE OF SCHOOL OUTCOMES: THE
EFFECTS OF PARENT INVOLVEMENT ON ACADEMIC
ACHIEVEMENT

Cealalta fateta a rezultatelor scolare: efectele implicarii parintilor asupra

performantelor academice

Ercan KOCAYORUK
Canakkale Onsekiz Mart Univeristy, Canakkale [TURKEY]

Abstract
Many studies have demonstrated not only positive effects of parent involvement on
children and adolescent development and also parents' involvement in their
children's schooling is associated with children's school success. There is a growing
body of literature stressing the parental involvement in education and this study has
been focused on the effects of parental involvement that have the strongest relation
with achievement and has shown how the parents can be more involved in school
activities. The current study conducted a review and discussion on parental
involvement in education and school activities how and which types of parental

involvement are related to achievement.

Key words: academic achievement, parental involvement, school achievement
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BUILDING PEDAGOGICAL MODEL BASED ON SOCIAL
LEARNING THEORY AND OTHER PSYCHOLOGICAL
THEORIES OF ALBERT BANDURA

Constructia unui model pedagogic bazat pe teoria invitarii sociale si a altor
teorii psihologice ale lui Albert Bandura,

Marin DRAMNESCU ©
wLumina” University, Bucharest  ROMANIA]

Abstract
Social learning is related mostly by american psychologist Albert Bandura.
According to him, only a part of human behavior can be explained by classical
conditioning because conditioning theories of learning do not capture social
phenomena that occur in real contexts. Thus, Bandura notes that people often learn
only looking at the others. Observing others, man encodes information about their
behavior and subsequent occasions using the encoded information as a guide for
their actions. As applicable, this model of learning for educational act goes from the
acquisition of verbal behavior (eg, language acquisition through imitation of adult
verbal behavior) to the acquisition of motor skills (writing ownership) to the
acquisition of social behaviors, and some attitudes held by adult identification. In the
same context of educational implications, some authors have shown that the teacher

can serve effectively in the classroom as a model for learning by imitation.

Key words: Social Learning Theory, imitate behavior, learning models,

observational learning, reinforcement learning by observation, pedagogical model.
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TEACHER EDUCATION POSTGRADUATE STUDIES IN
GREECE: CURRENT ISSUES AND ACADEMIC TRENDS

Cursurile postuniversitare de formare a profesorilor in Grecia: probleme
actuale si tendinte academice

Vassiliki PAPADOPOULOU

Konstantinos ARSENIS **

Aristotelis ZMAS ©*”

University of Western Macedonia [GREECE],
European University [CYPRUS]

Abstract
The present article focuses on the current issues and academic trends of Teacher
Postgraduate Studies in Greece. It examines the Postgraduate Studies Programmes
(PSPs) of primary and early childhood education. From the research data it can be
observed that there is an increase in the number of the above mentioned programmes
offered and their modules. At the same time, one can observe the predominance of
PSPs modules in New Technologies. On the other side, there is an under-
representation of modules related to the European Dimension in Education,
Intercultural and Environmental Education. It is further argued that these
programmes are linked with a series of problems: the lack of an interuniversity and
an inter-nations character; the uncertainty as to their continuation in the case of
future reductions in European funding; and the absence of essential evaluation

mechanisms.
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THE EFFECT OF COHESION ON READING
COMPREHENSION

Efectul de coeziune asupra intelegerii cititului

Yasin ASLAN ©
Sel¢uk University [TURKEY]

Abstract
This study aims to examine the effect of cohesive cohesion on comprehension in
foreign language learning. Language comprehension is an interactive process
consisting of background knowledge, cognitive tasks and conceptual abilities, all of
which contribute to an individual's comprehension. Cohesion is decisive concerning
an individual's comprehension of a passage, especially to non-natives. Over
centuries language analysis has been approached analytically. The most important
characteristic of these approaches is that they consider language to be a self-
contained system which is independent of the pragmatic environment. In addition,
language was considered to be made up of parts and the study of language meant the
study of its parts. This view is well illustrated in the traditional grammars so far
written. On the other hand, recent approaches have viewed language as a synthetic
phenomenon. Thus, one should take into account a good number of social, cultural,
and situational factors that are assumed to affect language use and its traits. In such a
view, not only the linguistic code but also a knowledge of the communicative value
of the linguistic code with respect to its linguistic and situational context is

considered.

Key words: cohesion, reading comprehension, language
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WELL-TIMED THOROUGH (PROFUNDE) RESEARCH -
REVIEW -

Cercetare minutioasa oportuna - Recenzie

Gabriel ALBU ©
“Petrol-Gaze” University of Ploiesti [ ROMANIA]

From time to time we come across a book that disturbs our mind and the
inner comfort that we have settled ourselves in. We suspect, from reading its very
first pages, that something will eventually happen to us; we may no longer be what
we had been, we may no longer believe in what we had believed, we may know
more (or something else) than we had known until that point. This anticipation is
caused either by the title of the book, or the name of the author, or by both. We
come across a problem that quenches our curiosity, or an author that — as in her
previous worthy endeavors — reveals her soul sincerely and profoundly in all its
acquisitions, struggles and flashes of wit.

We suspect that it is the book of an author with a feverish mind, always set
on discovering and formulating new ideas/problems that are as obvious as they are
useful, the result of a restless, tireless and active spirit.

As most of those eager for knowledge know, now and then, we come
across books that are meant to show us the many things that are still unknown to us,
that are still hidden from us, that are still restricting our access to a world that is
(always) wider, more nuanced, more fascinating. There are books meant to make us
(re)discover ourselves as ignorants (no matter how much we know), always too

shallow to grasp the entire splendor and depth of life and of the world.
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To the category of these books belongs the most recent book of Venera-
Mihaela Cojocariu, entitled Strategii educationale centrate pe beneficiarul
invatarii. Constructivism i practici eficiente / Educational Strategies Centered on
the Beneficiary of Learning. Constructivism and Efficient Practices, published by
Alma Mater Publishing House, Bacau, in 2010. It is a challenge to reflection and
an elevated call to clear our concepts, our philosophical presumptions of the
practical formative process, to define our methods of work in relation to the context
and the subjects, to shape our role as teachers within the circumstances of this new
century.

Throughout her entire scientific approach, the authoress highlights the fact
that the school cannot remain indifferent and inert in relation to the transformations,
pressures and dilemmas of the current convulsive society. The institution of the
school is faced with multiple psychological, pedagogic, socio-pedagogic and
epistemological approaches that are called upon — with more or less convincing
arguments — as necessary for the improvement of learning, teaching, evaluation, of
contents, of the teacher-student, student-student relationships, of the working
atmosphere in the school space and time, generally.

Among these exciting, reliable and valuable views there is the
constructivist view, whose origin can be found — in a pinch — in I. Kant’s work and
that will assert itself in the universe of research and (scientific) culture) through J.
Piaget’s works.

As we find from the valuable work of academic Venera-Mihaela
Cojocariu, constructivism is, above all, a philosophy of education (p. 42), a way of
approaching knowledge and the training of the human being; it is a theory of the
(knowing) subject that, struggling to improve one’s exchanges and relationships
with the (social, economic, financial, ideological) environment, comes to self-
construct itself by integrating both the products and the mechanisms of its thinking.

As a philosophy of learning (p. 56, 57), as a theory about how people learn
(p- 56), constructivism implies the following principles (see p. 102):

« the learners bring their knowledge and experiences into the process of

learning;

* learning is controlled and mediated;
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«the tools, resources, experiences and the contexts help to construct

knowledge in various ways;

* learning occurs by adjustment and assimilation;

* learning is a reflective and active process;

* social interactions provide multiple approaches to construct knowledge.

It is in this way of putting the problem and of engaging into the
educational act, “by challenging the student rather to face disruptions than avoid
them, by encouraging him always to look further, that is, to proceed to reproductive
and generalized acquisition, by introducing disturbing sources but without opposing
them to insurmountable obstacles, even suggesting rebalancing ways, that the social
environment can stimulate the construction process of knowledge without altering
its self-regulated nature”, argues Marcel Crahay (in Psihologia educatiei, Trei
Publishing House, Bucharest, pp. 295-296).

In terms of school, constructivism proposes a learner-centered approach
(p. 47) and a problem-solving approach. The student’s role is that of questioner,
searcher, experimenter, discoverer of knowledge (p. 48); he is urged to process
knowledge as profoundly as possible. Briefly, the constructivist view acknowledges
— mentions the authoress — the value of the learner, the student (p. 52). Seeking
meaning and order, the student constructs his own knowledge. He correlates and
interprets what he hears, reads and sees (p. 58). The learner “builds his own
conceptualization and finds his own solutions to the problems”, academic Venera-
Mihaela Cojocariu explains (p. 57).

In the constructivist view, the issues of success are of priority in relation to
the issues of truth (a distinction that can often be found — as we know — in J. Piaget’s
work). This means that school faces children with, on the one hand, success-related
concerns and, on the other hand, concerns related to conceptualization
(understanding, truth). In a first stage, the success of action gains priority and only
after that comes understanding. In this context, as emerges from the book, the
teacher plays particularly the role of facilitator of knowledge, mentor and guide,
consultant and mediator, collaborator and catalyst for the student’s creativity and

autonomy (p. 47).
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Together with these, the teacher is also responsible with activating the
student’s cognitive conflicts or the conflicts among students by “inviting them to
coordinate their viewpoints within a climate of mutual respect and intellectual
cooperation. In doing so, M. Crahay (2009) writes, the teacher will define himself as
a possessor of a norm of intersubjectivity and cooperative construction of knowledge
(p- 302).

The interesting, detailed and elegant characterization found in the book
shows the fact that education based on constructivism differs from traditional
education. The latter “attempts to process all knowledge as if it were social
conventions that should be memorized in their final state”.

Academic Venera-Mihaela Cojocariu succeeds in showing, with an
admirable scientific tenacity and without breaking the balance of her synthesis, the
fact that the constructivist view differs from the empirical trends that, in the context
of the new education, seem to claim that all knowledge is revealed through concrete
experience, but also distances itself from the pragmatic trends that reduce all
knowledge activity to solving concrete problems when, in fact, it represents a search
for coherence and truth. Constructivism challenges us to imagine a “novel approach
to education in which teachers should base their professionalism on an accurate
awareness of the epistemological stakes and the constraints inherent to the act of
constructing knowledge”, highlights the Swiss psychologist (2009, p. 305-306).

The remarkable thing is that in her latest book, the authoress suggests a
welcome and rigorous attempt to reconsider teaching-learning-evaluation in terms of
constructivism. We are presented with a brave and (reforming) well-founded
initiative of reorganizing Romanian education based on this view that is pedagogic,
psychological and epistemological at the same time. For the well-meaning that are
concerned with the efficiency of our system’s effectiveness and organization, its
coherence and attractiveness, such a fundamental viewpoint is not at all negligible.

The book of academic Venera-Mihaela Cojocariu boasts a rich content of
ideas that are both important and exciting. They bring to the fore real and utterly
pressing issues. Due to limited space, we can mention — unfortunately — but a few of
them, leaving the reader with the pure joy of enjoying the others in the solitude and

silence of his reading.
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First, we notice the fact that — in the context in which many of the school
staff believe that their professional improvement and the improvement of education
is related to perfecting the methodical-didactic arsenal used (with more or less
talent) in the classroom, turning knowledge and application of as large and diverse
number of teaching-learning methods as possible into a purpose — the authoress
notices and supports the theoretical foundation and the coherence of school practice,
of the student’s cognitive initiation. In other words, didactics springs from (and will
always spring from, whether we are aware of it or not) a certain theoretical frame
that the teacher himself creates or that he knowingly chooses (from among the
existing ones). Torn apart from its theoretical support, didactics crumbles from
within, it cannot find a meaning and an end to the educational act (of a certain
quality).

The authoress questions the belief according to which, in the teacher’s
spiritual dynamics, the philosophy of education occupies a marginal, insignificant
position in relation to the direct, unmediated school practice. We are thus warned
about the danger of closing ourselves — (many times) without being aware of it —
into a lamentable didactic pragmatism that is narrow, arrogant, shallow and self-
sufficient.

A second main idea is represented by the very epistemological and
psycho-pedagogic approach of the authoress. We believe that this reveals:

a. On the one hand, the fact that she believes that any teacher’s high-
quality didactic activity is based on an accurate, coherent, scientifically founded
view. This opinion sanctions the frequent situations in which school staff — unless
they own a narrow-rigid-experiential background— do not own a solid, clear
foundation of their activity; most of them are not aware of a theoretical (assumed)
option, capable of articulating their didactic processes. Some even come to reject all
theoretical grounding. In context, the basis is a tacit, common-sense one, taken from
the daily routine of the many by mimicry, a routine that also stands as a validation
argument.

b. On the other hand, the epistemological and psycho-pedagogic approach

of academic Venera-Mihaela Cojocariu reflects the principles and articulations that
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she regards as most efficient, most up-to-date and most needed for the climate, the
effectiveness and finalities of our current educational system.

Basically, by her fundamental, foundational view, the authoress starts from
the premise that in life and in knowledge the subject self-constructs himself by
simultaneously integrating cultural products and the mechanisms of the human
mind. Therefore, the intellectual-cognitive processes are not restricted only to pure
and mere associations of images or information conglomerates. Thinking is not
conceived as an abstract capacity that aims only at knowing the truth but rather a
tool of adjusting the individual to the new and changing relational conditions of life.
Its function is that of successfully coming out of the situations we are in (Marina,
J.A. Inteligenta esuatd, Polirom Publishing House, lasi, 2006).

According to the constructivist view — that the authoress shares and pleads
for — “to know does not mean to observe reality, to reflect it or to discover relations,
connections but, more precisely, to build interpretative valid assumptions that are
useful in guiding us in various situations”. From mere “memorizer” or “discoverer”
of reality, the subject becomes an “inventor” of it. Each piece of knowledge will
maintain its validity as long as it meets with adjustment objectives required by the
direct experience of the subjects.

Only in the situations in which the structures of this specific knowledge
prove inadequate in terms of and when coming across new experiences, a
constructive process comes into play. “To know means, after all, to own
interpretative tools that are more and more refined and adjusted to the complexity of
the lived experiences”, writes G. Chiosso (Teorii ale educatiei si ale formarii,
Humanitas Educational Publishing House, Bucharest, 2007).

These are arguments that we encounter (explicitly and/or implicitly) in the
fabric of academic Venera-Mihaela Cojocariu’s book and that are regarded as the
basis of the current and future didactic process.

Another fundamental idea around which the book centers is that of
centering on the student, the beneficiary of learning. The authoress considers that
this is the starting and the arrival point of any didactic process. According to her,

student centering implies taking into consideration the needs, experiences, skills,
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emotions and previous cognitive acquisitions of the student. As one can see, what
matters is not only his cognitive horizon, but also his affective and social needs.

We understand that no matter how pressing and restrictive they may be,
economic and financial reasons cannot go before — according to the authoress — the
student’s full, harmonious development. Manifesting, expressing and supporting it
are the priority objectives of the educational system. For, no matter how much we
projected and aimed at the great trends of the economic-social life, of the market, the
main concern remains that of providing the conditions for expressing the potential of
the beneficiary of learning.

People who are mentally and emotionally well-clad, who are confident in
life, others and themselves, with solid values of respect, cooperation, generosity,
may support a well-clad society. They can evolve and fight for society’s (moral,
spiritual) health.

Another fundamental idea of the book is that referring to (school) learning.
The authoress mainly deals with certain types of learning that are adequate to
constructivism and student-centering. She enlarges upon types that are less
approached in our literature, such as: mediated learning, (inter)active learning,
collaborative learning, experiential learning (learning through experience) and
learning through simulation. These are efficient and concrete ways by means of
which constructivism can come to life in the daily school activity.

Academic Venera-Mihaela Cojocariu shows very good knowledge of
these types of learning that are as actual as they are useful to all those interested in
the dynamization and authenticity of formative-educational activities. In fact, she
manifests a particular interest in finding the most stimulating psycho-pedagogic
ways for increasing the students’ (intrinsic) motivation, for consolidating the
teacher-student and student-student relationship. The book pleads for a climate of
rapprochement among those involved in school life so as to overcome existing
inertial states, to find a realist and attractive solution to the crisis of education
(understood as a state of indifference — or rejection — of several students towards
learning and as an increasingly formal, bureaucratic attitude of an increasingly large

number of teachers in exerting their own profession).
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Besides what we have already mentioned, the work also contains other
topics that are as many sources for reflection, objects for research and subsequent
deeper studies. We are talking about:

a. The issue of the new technologies of information and of their effects
upon the current processes of learning, upon the students’ attitude
towards learning, upon their social openness and their solitude;

b. The issue of school evaluation in the context of constructivism;

c.  The issue of the teacher’s freedom, a topic that is rarely encountered
in specialized debates and in psycho-pedagogic research.

In conclusion, we are dealing with a very well written book conceptually

and structurally speaking, containing many exciting issues. This book stands for a
new step in the intellectual and professional maturity of academic Venera-Mihaela
Cojocariu, constituting a settling time of her fundamental, theoretical and
methodological options.

Briefly, it is an admirable, well-timed book, meant to refresh our
professional approach and to enrich our soul. It is useful to any man who is still

concerned with the good and beautiful growth of the younger generations.
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AN ARGUMENT FOR VALUES IN ROMANIAN SCHOOLS

Argument pentru valori in scoala roméneasca

Livia MANEA ©
Bucharest University, [ ROMANIA]

Abstract:
This article presents the results of a research conducted on a specimen, in the
doctoral program, which focuses on character building. The research refers to
students who are finishing secondary school. The testing was carried out in two
schools in the urban core of Bucharest, the schools being 50 meters apart. I would
also like to mention that one of them is public school and the other is a private
school. The results have rejected the null hypothesis, confirming the assumptions set
out, according to which there are significant differences in the expression of values
depending on sex, religion and school of origin. However, the study is only at its

beginning, more investigations are necessary for more hypotheses.

Key words: education, differences, values.
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ARTISTIC AND CULTURAL SENSITIZATION IN ADULT
EDUCATION

Procesul de sensibilizare artistica si culturali in educatia adultilor
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Abstract
Adult Education has become one of the most prominent fields of the educational
programs all over the world. Second Chance Schools constitute the predominant
applied effort of many governments for supporting Lifelong Learning. Adults tend
to have different necessities and heterogeneous capabilities in learning. Modern
societies require continuously enriched and adaptive training, as well as
multidimensional and broadly-based knowledge. Lifelong Learning enhances adults’
personal development, social inclusion and employability. Artistic and Cultural
Sensitization plays an important role in Adult Education. This article tries to
demonstrate the applied approaches in adult education on artistic and cultural
sensitization as well as present the qualitative results and enhancements on adults’

personalities.

Key words: Adult Education, Aesthetics Education, Art, Artistic Sensitization,

Cultural Sensitization, Culture, Lifelong Learning, Second Chance School
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PSYCHOLOGY OF EDUCATION AS A PEDAGOGICAL
SCIENCE

Psihologia educatiei ca stiinta pedagogica

Gabriela C. CRISTEA
Spiru Haret University, Bucharest [ ROMANIA]

Abstract
Autonomous epistemological status of educational psychology, pedagogical science,
can be demonstrated by: a) subject specific research 2) specific research
methodology, 3) specific normative. In this study we highlight the subject of specific
research methodology and normative to be built and respected. With curriculum-
centered design skills, the psyche is seen as "a way specific information, a
mechanism related to specialized in receiving and processing signs about the
external environment and internal states of the body, nervous system, brain. This
approach fosters the ability to address teacher training activity at the optimal
correlation between information and training. Such a correlation is always a basic
pedagogical psychological, educational psychology studied. It is a basic selection of
those who favor higher priority in the development of knowledge structures, those of

thought, general intelligence and specific internal motivation, social creativity.
Key words: psychology of education, pedagogical science,
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